This paper discusses a proposed instruction model for intervention of social skills children with visual impairment. Intervention model based on Badura's Social Cognitive Learning Theory were proposed to help students with visual impairment in the development of their social skills. The emphasis of the theory was based on imitation, environment and cognition. The three elements are interrelated in the development of social skills and individual behavior. The theory stressed the process of learning behavior through imitation. Without visual information, the imitation was learnt from the information through hearing and touch as well as physical model. The process of imitation was received with reward, reinforcement and motivation will strengthen the social skills learned and the target behavior. In addition, teachers, parents and the communities have an important role in helping and training the visually impaired children to improve their social skills. The impact of the proposed intervention model, the social skill of visual impairment children will be improved so that they can be socialized effectively with typical children.
Introduction
The inability to see is a major impediment to children with visual impairment (CVI) to get visual information about the environment. This is a very critical constraint to the learning process because the information received from other senses; through hearing, touch and taste can't provide overall picture and information over information through vision (Ferrell, 2006; Hill & Blasch, 2010) . The 2326 Creative Education lack of information received not only affects the aspects of learning, but also the development of social skills and their behaviors (Ferrell, 2006; Celeste, 2007; Friend, 2005; Sacks & Wolffe, 2006) . Studies show that CVI are also more likely to be immature and egocentric social skills than typical children. This is due to the lack of opportunities for socializing as well as the inability to observe and imitate the behavior of peers around them (Tuttle & Tuttle, 2004; Jessup, Bundy, Broom, & Hancock, 2017) . They are more likely to social exclusion or have a feeling of being alone and lonely because they are not able to have friends to communicate. They had to wait for others to start a conversation. Isolation is also due to uncertain of other typical individuals how to interact well when meeting individuals with visual impairment. The difficulty in overcoming the social isolation experienced by individuals with visual impairments causes them to easily give up and withdraw (Tuttle & Tuttle, 2004) . CVI are also seen to be passive and not aggressive (Celeste, 2006; MacCuspie, 1996) .
CVI are prevented to learn the correct situation or behaviors, and it will make them behave wrongly (Celeste, 2007; Celeste, 2006; MacCuspie, 1996; MacCuspie, 2001 ). This situation is very difficult for them and mostly they stick to the motto "it's better not to do something than to make something wrong". Withdrawal is better than doing something that can embarrass themselves (Tuttle & Tuttle, 2004) . In addition, CVI are also difficult to imitate the model or appropriate example due to the inability to learn social behavior around them. Their opportunity to participate in social situations is limited because various observations are very limited or did not happen (Bandura, 1977; Bandura, 1986) . This condition causes CVI have little basis to make comparisons and they did not realize that some of their social behaviors are not accepted. For example, blindism (self-stimulating behavior) is a social behavior that is not accepted by typical people but often performed by blind people. This is because they are not aware that behavior is not performed by others. This will pose misconceptions against blind individuals and their characteristics as appropriate and acceptable by other people (Tuttle & Tuttle, 2004; Lieberman, Haegele, Columna, & Conroy, 2014; Salleh & Zainal, 2010) .
Curriculum for Student with Visual Impairment
In Malaysia's education system, student with visual impairment follow The National Curriculum same as other children. They are capable of following the mainstream curriculum because they are only limited in terms of visual perception due to visual impairment. The cognitive development and learning ability, CVI are seen to have the same cognitive abilities as well as other children. and mobility training modules, brailling skills and knowledge on special equipment. Both TMK and KAIMaL subjects are taught formally after being developed in KSSR. The subjects contain the basic skills that must be learned by SVI to help them master other subjects with communication-assisted skills so that they can live independent without relying on other people. Special Education KSSR for CVI does not offer related learning social skills such as curriculum for students with learning disabilities. They are not formally taught about the necessary social skills because of the absence of additional curriculum or intervention modules in the school. They are expected to master social skills as other students. However, many studies show that the performance of social skills among visual impairment students is lower compared to typical students (Hatlen, 2004; Ruijs, Peetsma, & Van Der Veen, 2010; Salleh, Ali, & Zainal, 2017) . According to Sacks & Wolffe, 2006 , lack of vision or limited vision ability, an understanding of non-verbal language is a significant constraint for CVI to communicate. Without an understanding of basic social skills such as social signal ability, CVI are difficult to interact with their peers because children always provide social signals during play time and this situation does not occur among blind children (Celeste, 2006) . The inability to see, their behavior will be restricted in social interactions such as no turn-taking skills during play, inability to invite friends to play together and they unable to keep friendship with peers. As a result they are often ignored by playmates and other children (Jessup, Bundy, Broom, & Hancock, 2017; Lieberman, Haegele, Columna, & Conroy, 2014; Sacks & Silberman, 2000) .
According to Bowen (2010a) , high self-esteem has a correlation with social skills. CVI who are able to translate the social behavior of others, understand social conditions and well behave have the advantage in forming self-esteem. However, experience related to such skills does not apply naturally. Instead they need to be taught and train with structured and systematic to acquire the necessary social skills experience especially for children with low self-esteem. The study by Bowen (2010b) , shows that interventions can increase the self-esteem of visually impaired students. Therefore action needs to be taken to assist CVI to learn the social skills that need to be aligned with the learning of academic subjects. Early intervention implementation can help them master the necessary social skills (Corn & Erin, 2010; Visagie, Loxton, Stallard, & Silverman, 2017) . The deficit of social skills can be taught and trained so that they can adapt themselves to the groups and communities.
Theorical Frame
One of the theories that explain the development of social skills among children and their relationship to the formation of children's behavior is Social Cognitive Learning Theory. The theory founded by Bandura was chosen as the basis of the discussion of framework in understanding the process of socialization and social behavior of children, especially children with visual impairments.
The Social Learning Theory introduced by Albert Bandura (Bandura, 1977) , explains that learning process is the result of one's observation of the surrounding behavior. The individuals observed the models behaviors and then imitated the behaviors. Bandura found an important element, cognition is needed during the observation process through modeling (Boyd & Bee, 2014; Eggen & Kauchak, 2015; McDevitt & Ormrod, 2016; Santrock, 2015) . The three main elements emphasized in Bandura's Social Cognitive Learning Theory are behavior, mental activity (cognition) and environment. These three elements influence the learning process and the formation of individual social cognitions and are interconnected. Bandura believes that individual behavior is the result of internal interaction (cognition) with the environment. The child will observe the behavior in his environment based on the model, followed by mental activity such as memorizing and store the behavior he sees and so will demonstrate the behavior in the appropriate situation. The resulting of behavior may apply immediately or vice versa. If the behavior is motivated, the imitation of the behavior will be repeated (Kail, 2015) .
According to social cognitive learning theory, cognitive processes will affect individual behavior if reward and punishment can be generated to produce something meaningful (Eggen & Kauchak, 2015) . For CVI who experience a vision problem, the reward can only change behavior if they know the resulting of behavior that will be reward. This approach is used in implementing intervention and teaching programs related to social skills for CVI. The teacher needs to be clear with the behavior to be reinforced so that the students can adapt themselves to a reasonable behavior. Teachers also need to provide clear feedback to ensure the students know the behavior they are getting reinforced (Zainal, 2014) .
Modeling is a channel for learning abstract information as well as learning about concrete skills (Bandura, 1986; Bandura, 2001) . Imitation of models is the basic concept of Social Cognitive Learning Theory where behavior, cognitive and effective change as a result of individual observations of one or more models. The imitation process involves some forms of imitation including direct imitation, symbolic and synthesis imitation (Eggen & Kauchak, 2015) . Direct imitation occurs when the children imitate directly the observed behaviors model. Teachers play a role of providing imitative experience to CVI through demonstration of physical imitation as an alternative to imitation model of vision. While through symbolic imitation, children will imitate the behavior described in books, games, movies or television. Children who experience visual impairment can learn abstracts through symbolic imitation even without visibility as they are able to listen, read, remember, and absorb the behavior of the illustrated models.
Synthesized imitation demonstrates the ability of children to behave by com- Schunk (2012) , teachers can teach more effectively using cognitive imitation which is a process that combines the verbal and the thought of the behaviors shown. CVI can be trained to understand the behavior through organized learning, additional time and diverse approaches in learning cognitive imitation. Through a variety forms of imitation, either directly, abstract, synthesized, and cognitive, CVI can improve their attitudes, values, problem solving and self-assessment about their social behavior (Boyd & Bee, 2014; McDevitt & Ormrod, 2016; Santrock, 2015) .
Proposed Teaching Model for Social Skills Intervention
The Bandura Social Cognitive Learning Theory, which involves imitation processes for the learning of social behavior; observational, storage, outcome and motivation (Bandura, 1986; Bandura, 2007) outcomes. Evaluations can be carried out in stages to determine the effectiveness of interventions.
Summaries and Implication of the Study
Without visual input, the acquisition of social skills does not occur naturally among CVI. They require formal learning of social skills through training and intervention throughout the school period. Implementation of early intervention can train CVI to master social skills as early as possible (Salleh, Ali, & Zainal, 2017) . Teachers have a very important role in implementing interventions and managing student's behavior (Zainal & Salleh, 2012) . They need to be trained with the knowledge and skills to teach students with the necessary social skills and know how to conduct an assessment. Additionally, teachers need to emphasize on the social skills of students who are weak and reinforce the social skills that the students have mastered during the intervention program. The strength of student-dominated social skills can also be used to reinforce the weak aspects of social skills.
Besides teachers, parents and families also have a great influence on the education and behavior of children (Amin, Manap, & Md Akhir, 2016) . Before (Sacks & Wolffe, 2006; Holbrook, 2006; Sacks, Kekelis, & Gaylord-Ross, 2001 ).
Parents need to encourage their CVI to do something on their own alone without relying on others. Parents should also act wisely when their child makes a mistake and needs to be strict about their child's behavior and appearance.
They are as a mirror to CVI. Parents' ability and willingness to train their children to master social skills can help their children achieve social development and well-being and become respected human beings. Support from all parties, especially the school and the parents, is needed in order to enhance the social skills of CVI. The mastery of high social skills can give them confidence to interact with the community and able to live independently together with other children.
